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Final Reflection

After reflecting on this module in relation to my learning experiences, my role within the development 
team project stands out as being significant, while my experiences of the individual tasks have helped me 
to understand the emotional factors that have shaped my learning journey. In order to aid my reflection 
on these issues, I have employed Rolfe, Freshwater & Jasper’s (2001) approach to critical reflection, 
utilising their ‘What?’, ‘So what?’, ‘What next?’ format to structure my insights. I will begin with my 
reflections on the collaborative team project for Assessment 1. 

What?

After having been involved in a collaborative group project in the Secure Software Development (SSD) 
module, I knew that I would be drawn towards playing the role of group lead. I was however keen to learn 
from my reflections from that module in order to become a more collaborative team member (see Figure 
1).

Figure 1: Extract from SSD reflection (Edge, 2024)

So what?

My leadership role began, as it did in my last group project, with my instigating initial contact with each 
group member using the Moodle messaging service to organise our first meeting (see Figure 2). I was 
however determined not to dominate subsequent group conversations and the assignment in general, 
keen as well not to take on other members’ workloads myself as I had done in the SSD module; I knew 
that doing so could be seen as domineering. Indeed, studies have shown that overbearing group 
members can be detrimental to individual members’ performance in group tasks (Theobald et al., 2017). I 
had previously reflected on this tendency to attempt to take too much control of group tasks in the SSD 
module (see Figure 3).



Figure 2: initial messages sent on the university’s Moodle messaging service



Figure 3: Extract from SSD reflection (Edge, 2024)

Although I had such reflections in mind, during the first meeting in which we drew up the team contract I 
insisted that non-performance would be reflected in peer assessment grading for each team member 
(see Figure 4). Since reflecting on this, I now see this as too harsh a response and, after seeking out 
advice, feel that I should have suggested that supportive discussions take place in the first instance so 
that work quality could be addressed in a positive, tactful manner (Kanopy, 2015).



Figure 4: the team contract

In a further attempt to be decisive but not domineering, I was keen to discuss key decisions as much as 
possible, as well as praise group members (see Figure 5 and 6). This likely had a positive effect on 
members as studies have found that students’ perceived level of comfort in group settings is a key 
influencer on their individual performance, suggesting that praise from group members will positively 
affect overall team performance (Kochis et al., 2021; Theobald et al., 2017).



Figure 5: an email reply to a suggested course of action

Figure 6: my reply to Tim



What Next?

I feel that I developed my skills as a group leader within this project, seeking to praise members and not 
dominate. I will seek to repeat these patterns of behaviour in future such projects however I do feel that I 
could in future go further to soften suggested consequences for non-performance; here I will suggest the 
use of supportive discussions in favour of strict peer assessment repercussions, especially considering 
the extenuating personal circumstances that one of our team members experienced which meant that 
they were unable to complete some of the tasks to the best of their abilities. 

I will now reflect on my individual contributions throughout this module.

What?

Within this module, I enjoyed completing tasks and I tried to complete at least one portfolio task for each 
module, as well as take part in each stage of the collaborative discussion tasks. I did however find it 
difficult to attend seminars and experienced some frustration following a lack of involvement from other 
students in the collaborative discussions, which limited my levels of engagement at times.

So What?

Watson, Fulton & Ketron (2024) suggest that active online student forums can create a sense of inclusion 
and belonging between fellow students – important qualities that should be sustained in order to 
motivate the engagement of online students. To this end, the course tutor did attempt to promote such 
discussions through module and seminar announcements (see Figures 7 & 8) as well through his own 
participation in the forums. However, participation from peers was still limited and, despite a positive 
experience in the collaborative task, I did find that this drop-off in group participation tasks reduced my 
feelings of inclusion and group belonging, consistent with Watson, Fulton & Ketron’s (2024) findings.



Figure 7: Email from course tutor to remind students to participate in forum discussions

Figure 8: Seminar transcript showing additional reminder to students to participate in forum 
discussions

Although research has found that academic achievement does play an important role in motivating 
online students (Shapiro et al., 2017; Watson, Fulton & Ketron, 2024; Ferrer et al., 2022), Shapiro et al. 
(2017) found that a desire to simply learn and acquire more knowledge was by far the most influential 
motivator to student engagement. As seen in Figures 7 & 8, although the module tutor did try, multiple 
times, to drive up participation in collaborative discussions, the reasons cited for this engagement were 



its benefit to students’ overall grades for the module. I wonder if such prompts would prove to be more 
successful if the reasons for engagement with the forums were cited as being beneficial to students’ 
understanding of the module content. 

What next?

Through the end of module survey, I will feedback my ideas regarding tutors emphasising the importance 
of the discussion forums to developing knowledge. Furthermore, to overcome my reduced sense of group 
inclusion and belonging due to a lack of peer participation in the online discussion forums, I could seek 
to foster more online discussion in the Student Lounge forum; broaching less formal discussion topics 
such as time and commitment factors - that have been seen to be a common barrier to student 
engagement in online learning (Shapiro et al., 2017; Watson, Fulton & Ketron, 2024) - could bind the 
group more and facilitate a sense of belonging that was personally lacking, while hopefully encouraging 
more formal academic discussion in the module forums. 
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